Social Reconstruction IdeologySchiro, M.S. | Curriculum Theory, 2nd ed.

Curriculum Theory: 
Social Reconstruction Ideology
Schiro, M.S. (2013). Curriculum Theory: Conflicting Visions and Enduring Concerns (2nd ed.). SAGE Publications.
	Social Reconstruction Ideology

	Aims
	The goal of education is to transform society by developing students' critical awareness of social injustice and empowering them to act as agents of change. Schools should not simply maintain the status quo but should help build a more equitable, just, and humane world for all people.

	Child
	Children are viewed first as social beings whose identities and potential are shaped by the communities and power structures around them. They are active meaning-makers who arrive at school with real-world experiences, and their role is to grow into engaged, critical citizens capable of improving society.

	Learning
	Learning is a social, experiential, and dialogic process. Students learn best when they engage with real social problems through direct experience, discussion, and critical reflection. Meaningful learning connects to students' lived experiences and moves them toward analysis, vision, and action.

	Teaching
	The teacher functions as a colleague, catalyst, and critical companion rather than an authority. Teachers openly share their own social values and perspectives, facilitate discussion of social issues, and guide students toward a vision of a more just society, all while engaging in the learning process alongside their students.

	Knowledge
	Knowledge is subjective, socially constructed, and value-laden. The most important knowledge enables students to critically analyze society, understand systems of oppression, and take meaningful action. Knowledge derives its authority from its power to help people reconstruct society toward justice and human dignity.

	Evaluation
	The evaluation focuses on students' growth as critical thinkers and social actors, rather than on measurable academic performance. Authentic assessment asks: Has the student developed the ability to analyze society, articulate a vision of a better world, and act to bring it about? Standardized testing is viewed as antithetical to these goals.



TEKS and Texas Accountability Ratings: Alignment with Social Reconstruction?

The Texas Essential Knowledge and Skills (TEKS) and the Texas Accountability Ratings System (TARS) reflect a fundamentally different vision of education than the one described in the Social Reconstruction ideology. While Social Reconstructionists believe that the purpose of schooling is to empower students to critically examine and actively transform an unjust society, the TEKS and TARS are built on a framework of standardized content, measurable outcomes, and high-stakes accountability, priorities that Schiro explicitly identifies as antithetical to Social Reconstruction values.
First, consider the TEKS. These state-mandated curriculum standards define precisely what students in every grade and subject area are expected to know and be able to do. The content is largely objective, discipline-based, and predetermined by the state, rather than negotiated among teachers, students, and communities based on lived social experience. From a Social Reconstruction perspective, this top-down structure is deeply problematic. As Schiro notes, Social Reconstructionists believe that "no curriculum, policy, or program is ideologically or politically innocent" (Schiro, 2013, p. 171) and that any standardized curriculum inevitably reflects and reinforces the values and interests of those who hold social and political power. The TEKS, developed under the authority of the Texas State Board of Education, have in fact been the subject of significant political controversy precisely because of whose values they reflect and whose histories, experiences, and perspectives they marginalize or exclude.
Furthermore, the TEKS prioritize measurable academic content in mathematics, reading, science, and social studies, thereby privileging what Schiro calls "objective knowledge": facts, skills, and procedures that can be tested and quantified. Social Reconstructionists, by contrast, value "subjective, value-laden knowledge" that helps students understand systems of oppression, develop a vision of a more just society, and take action (Schiro, 2013, p. 189). The TEKS include little to no explicit attention to the kinds of critical, justice-oriented learning that Social Reconstructionists consider most essential. Students are not asked to analyze wealth inequality in their community, examine racial disparities in school discipline, or develop and implement plans for social change, the very activities that define Social Reconstruction education in Schiro's examples, such as the Highlander Folk School and the sixth-grade mathematics classroom described in Chapter 5.
The Texas Accountability Ratings System deepens this misalignment. TARS evaluates campuses and districts primarily through student performance on standardized assessments, most notably the STAAR (State of Texas Assessments of Academic Readiness). Schools are assigned performance ratings that carry significant consequences: schools that consistently underperform face state intervention, restructuring, or closure. From a Social Reconstruction perspective, this accountability system is not neutral. Schiro warns that high-stakes testing regimes are "not just an attempt to monitor students, teachers, and schools, but rather are 'designed to exert increased control over both teachers and students'" (Schiro, 2013, p. 195). When teacher effectiveness is judged by student test scores and school survival depends on those ratings, teachers face enormous pressure to "teach to the test," a practice that leaves little room for the open-ended inquiry, community-based projects, and critical social dialogue that Social Reconstruction pedagogy requires.
Social Reconstructionists also raise a deeper concern about who benefits from the current accountability system. Schiro describes how corporations and business interests have increasingly shaped public education policy, aligning schooling with the needs of the labor market rather than those of society's most marginalized members (Schiro, 2013, p. 196). This critique applies directly to Texas, where the influence of business coalitions on education policy has been well-documented, and where accountability metrics tend to favor schools in wealthier districts that already have access to more resources, while schools serving low-income students and students of color are disproportionately labeled as "failing" and subjected to punitive interventions.
In summary, the TEKS and TARS are not aligned with the Social Reconstruction ideology. They are aligned far more closely with what Schiro calls the Social Efficiency ideology, a framework that prioritizes measurable behavioral outcomes, standardized content, efficient curriculum delivery, and accountability to external clients. The TEKS define what students should know; the TARS measure whether they know it; and both systems assume that the purpose of schooling is to produce students who can perform specific, predetermined academic tasks. This is precisely the model of education that Social Reconstructionists critique as a mechanism for maintaining social inequality and reinforcing existing power structures. A truly Social Reconstruction curriculum, by contrast, would begin not with state standards but with students' lives, with the injustices they witness, the communities they belong to, and the vision of a better world they are empowered to help create.

Reflection
Thinking about your own school or district: In what small but meaningful ways could a Social Reconstruction approach be integrated into your current teaching context, even within the constraints of TEKS and STAAR accountability?

Reference
Schiro, M. S. (2013). Curriculum Theory: Conflicting Visions and Enduring Concerns (2nd ed.). SAGE Publications.
